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Second Language Acquisition
Motivation: Bridging the gap between 
research and teaching practice 
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Best Practices in L2 Pronunciation 

Bridging the gap between theory and practice

How has L2 pronunciation research informed 
best practices for pronunciation teaching today? 



Structure
1. Background: Research Findings in L2 Pronunciation
ØWhat have we learned from 4 decades of research in L2 

pronunciation? 
ØHow do these findings inform teaching practice? 
ØWhat questions remain unanswered? What does that mean 

for teaching practice?

2. Practical Part
ØThree methods of teaching pronunciation in the classroom

1. Web-based apps and programs
2. Peer feedback
3. Inductive approach
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Research Findings in L2 Pronunciation
1. Does pronunciation even matter? 
2. If so, do we have to teach it or does it improve by itself

over time?
3. If we have to teach it, can we successfully do so?
4. If we can successfully teach it, what is our goal? That is, 

what exactly is “good pronunciation”?
5. Once we know what our goal is, what exactly should we

teach to achieve that goal? What is most helpful for our
learners?

6. Once we know what to teach: how should we best
teach it? 
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How research informs practice



Does pronunciation matter? 
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Does pronunciation matter?  
• Goal of L2 teaching           successful communication 

in the foreign language

• Research has shown that we often judge our 
interlocutor’s mental abilities and the truthfulness 
of the message based on L2 pronunciation and 
accentedness (Duppenthaler, 1991; Lev-Ari & Keysar, 2010, 2012) 

ØIt is important to find ways to improve our students’ 
pronunciation 
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Do we have to teach pronunciation?
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Do we have to teach pronunciation?
And if we do, does it help? 

2 common misconceptions: 

1. Adult learners can’t improve their pronunciation. 
▫ Critical Period Hypothesis (Lenneberg, 1967): The idea of a cut-off period (usually 

around puberty) after which native-like acquisition of L2 phonology seems 
impossible due to changes in the brain. 

▫ Flege, Munro & MacKay (1995): large-scale study with 240 Italian immigrants 
who came to Canada between the ages of 3-25 à perfectly linear relationship 
between age of arrival and degree of perceived accent. 

2. Time or study abroad experiences will “fix” our learners’ pronunciation. 
▫ False! 
▫ Research has shown that even long time immersion does not significantly 

improve learners’ pronunciation in the absence of targeted pronunciation 
instruction (Munro & Derwing, 2008; Trofimovich & Baker, 2006). 

Ø Explanation: Learners can usually not identify their own mistakes (Dlaska & Krekeler, 
2008) 
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Do we have to teach pronunciation?
And if we do, does it help? 

• Can we effectively teach L2 pronunciation? 

▫ Yes, we can! 

▫ Lee, Jang & Plonsky’s (2015) meta-analysis found that 
learners who received pronunciation instruction 

outperformed learners in the control group by 0.80 
standard deviation units. 

� à A comparison with meta-analyses of other areas of 

instructed SLA shows „that instruction on pronunciation 
can be just as (or more) effective as vocabulary, grammar, 
and pragmatics“ (p. 375) 
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What should be the goal of pronunciation 
instruction? 

• Option 1: Improving our learners’ L2 accent (= native-
like pronunciation)?
or
• Option 2: Making sure that our learners are more 

intelligible/ easier to be understood? 
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The goal of pronunciation instruction

Intelligibility Comprehensibility Accentedness
The extent to which a 
listener actually 
understands an 
utterance

A listener’s perception 
of how difficult it is to 
understand an 
utterance

A listener’s perception 
of how different a 
speaker’s accent is from 
that of the L1 
community

Transcription task

Number of correct 
words counted

Scalar judgment task

1= extremely easy to 
understand 
9= extremely difficult to 
understand

Scalar judgment task

1= no accent
9= extremely strong 
accent

Derwing and Munro, 2005 
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What should be the goal of pronunciation 
instruction? 
• Option 1: Improving our learners’ L2 accent (= native-

like production)?
or
• Option 2: Making sure that our learners are more 

intelligible/ easier to be understood? 
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The goal of pronunciation instruction
• Levis (2005): 
▫ nativeness principle vs. intelligibility principle

Goal: successful communication in the L2

Focus on improving learners’ intelligibility and 
comprehensibility! 
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What do you think influences 
intelligibility and comprehensibility the 
most? 

• Individual vowel and consonant 
sounds

• Features of speech above the 
level of segmentals
▫ Rhythm
▫ Intonation
▫ Stress (word and sentence 

level)
▫ Pausing

Segmentals Suprasegmentals
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What do you think influences 
intelligibility and comprehensibility the 
most? 

Segmentals Suprasegmentals
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Segmentals vs. Suprasegmentals
Derwing & Munro (2015): Ideally, teach both! 

• Segmentals
� 1980s and 1990s
� But still ongoing research: Lord, 2005; Counselman, 2010

• Suprasegmentals
� Upcoming since the mid 1990s 
� Chun, 2002; Hardison, 2004; Tanner & Landon, 2009

• Derwing, Munro, & Wiebe (1998)
� Compared segmental and suprasegmental training 
� à significantly greater improvement of comprehensibility in the 

group that received suprasegmental training

21



Perception vs. Production

• What is the relationship between perception and 
production of L2 sounds? 

• Is perception important for production? 
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Perception vs. Production
• Improvement in perception will transfer to 

production (see Sakai & Moorman, 2018 for a summary and meta-
analysis)

• Based on Flege’s Speech Learning Model SLM (1995): 
lack of perception ability leads to inaccurate 
production of foreign sounds

ØL2 learners must be able to correctly perceive L2 
sounds before accurate production can occur 
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Perception: HVPT 

• Gold Standard: High Variability Phonetic Training
▫ sounds produced by multiple talkers in varied phonetic

contexts
▫ increasing the variability of the input results in greater and 

more generalizable gains in L2 speech perception

üHelps to improve learners’ production (Lambacher et al., 2005; 
Thomson, 2018)

Teaching Practice: include perception training, include
multiple voices, include sounds in various words
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Summary
How do research findings inform teaching practice?
üPronunciation matters in successful L2 communication
üIt has to be taught
üTeaching pronunciation leads to comparable gains as 

teaching other areas of L2
üGoal à improving learners’ intelligibility (and 

comprehensibility) 
üWe should teach both segmentals and suprasegmentals
üPerception training should precede production training
üInclude various voices and sounds in different 

environments
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What remains unanswered? 
1. The timing of teaching L2 pronunciation
ü The earlier, the better (Roccamo, 2014)

ü But in what order? à Language specific

2. Individual differences / phonological aptitude
ü Individual differences matter
ü More individualized pronunciation training 
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3 methods of teaching L2 pronunciation
(in the classroom or as homework / asynchronous if teaching online) 
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YouGlish
• YouGlish is a practical website which indexes videos 

from YouTube and allows users to search for words 
(or short sentences) and listen to them. 

• Pronunciation Dictionary

• www.youglish.com
▫ Most L2s, not just English! 
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http://www.youglish.com/


YouGlish
• Benefit:
▫ Introduces learners to a wide range of voices.  
• Use:
▫ Ask beginner learners to search lists of words containing 

sounds known to be particularly problematic and have 
them watch a dozen videos per word.
▫ Production activities:
• Repetition of words + feedback : 

Speaker1 – Student – Speaker2 – Student…
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Google Pronunciation Feature
• Google word + pronunciation

• Provides feedback: 
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Google Pronunciation Feature

• Right now, only for English pronunciation

• Only on devices with a built-in microphone
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Perception Training – English Accent Coach
• www.englishaccentcoach.com
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• Improvement in learners’ 
perception leads to improvement 
in L2 pronunciation. 
• Establish more robust mental 

representations of L2 sounds.

• Segmental level (vowels and 
consonants) only

• Excellent individualized 
homework activity: 5 to 10 min.

http://www.englishaccentcoach.com/


Sounds of Speech – University of Iowa

• www.soundsofspeech.uiowa.edu
• Google: Sounds of Speech Iowa 
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http://www.soundsofspeech.uiowa.edu/


Sounds of Speech – University of Iowa

• American English, German, Spanish
• App: English only
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Platforms to provide feedback on your 
learners’ pronunciation and give 
corrections. 
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FLIP  (FLIPGRID)
www.flip.com
• it’s free J

• sign in with Google account (super fast)

• video, audio + written feedback

• private (teacher to student only) or public 
(open to whole class) 

• great resource in online and F2F learning 
environments

http://www.flip.com/


EXTEMPORE

- www.extemporeapp.com

- same concept as Flip

- fancy interface

- not free (university license?) 

http://www.extemporeapp.com/
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Really? Peer Feedback? 
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• “But peer feedback is usually not as good as teacher
feedback!”
▫ Lower quality
� Less focused
� Inaccurate

Peer feedback allows 
learners to assume an 
active role in the 
learning process, 
whereas teacher 
feedback forces them to 
take on a passive role.



What does the research say?  
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Can we help our learners improve their
pronunciation skills with a PF intervention? 
• Results: 
▫ PeerF learners showed comparable gains as TeacherF

learners (Martin & Sippel, 2021)
▫ PeerF learners showed longer maintanance of gains (Sippel & 

Martin, 2022; Martin & Sippel, 2023)
▫ Largest benefits seemed to stem from providing rather than

from receiving PF (Martin & Sippel, 2021)

We can use Peer Feedback to help our 
students improve their pronunciation. 



General Design

• Canvas  or  Shared Folder in Google Drive   or 
• Can be used in F2F and online classrooms

Awareness
Raising

Pronunciation
Refresher Recording

Feedback
Provider 
Group

Feedback 
Receiver 
Group

Improvement



Materials for PF Intervention
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Download sample materials here: 
https://tinyurl.com/y6sebjxq

https://tinyurl.com/y6sebjxq
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Deductive vs. Inductive Learning
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Deductive
• Teacher-centered

Inductive
• Student-centered
• More time 

consuming?
• Active engagement

à better retention

• Deductive Approach
▫ Learners are being given a rule à The 

rule is applied to the language task. 

• Inductive Approach 
▫ Guided discovery
▫ Learners detect rules, notice patterns, 

and work out the rule for themselves
▫ Most inductive learning presented in 

course books is guided or scaffolded
à Teacher as facilitator



Grammar instruction
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Deductive Approach Inductive Approach



Deductive vs. Inductive Learning
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Deductive
• Teacher-centered

Inductive
• Student-centered
• More time 

consuming?
• Active engagement

à better retention

• Deductive Approach
▫ Learners are being given a rule à The 

rule is applied to the language task. 

• Inductive Approach 
▫ Guided discovery
▫ Learners detect rules, notice patterns, 

and work out the rule for themselves
▫ Most inductive learning presented in 

course books is guided or scaffolded
à Teacher as facilitator



Pronunciation Instruction
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Pronunciation Instruction
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ØWorks great for rule-based
pronunciation training
ØActive student

engagement

ØBut does not lend itself to
all types of pronunciation
learning
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If you teach German… 

• I uploaded materials for 
▫ ich- and ach-Laut
▫ „ie“ vs „ei“ in German
▫ r-sounds
▫ Auslautverhärtung (final devoicing) 

ØYou can download the activities and soundfiles here:
Øhttps://tinyurl.com/y6sebjxq
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https://tinyurl.com/y6sebjxq


Questions?
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Contact:

imartin@usna.edu
www.ines-martin.weebly.com

mailto:imartin@usna.edu
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